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Welcome to Montgomery Parks Historic Sites! 

 
Thank you for choosing to visit Montgomery Parks and explore the county’s rich African American 
heritage at these historic sites: the Underground Railroad Experience Trail at Woodlawn Manor 
Cultural Park in Sandy Spring, the Josiah Henson Park in North Bethesda, and the Oakley Cabin African 
American Museum in Olney.  
 
Our field trip experiences provide an enlightening overview of the African American experience from 
slavery to freedom for grades 4 and up. Lesson plans are developed in accordance with the Maryland 
State Curriculum – Social Studies Content Standards.  Students will engage in topics related to 
enslavement in Montgomery County, Maryland, resistance to slavery – such as self-emancipation, and 
the impact of the Civil War on the African American community. 
 
Interpretive Themes 
 
Josiah Henson Park: 
The Josiah Henson Park celebrates the challenging and inspiring life of Reverend Josiah Henson, a 
former slave who inspired the fictional character “Uncle Tom” of Harriet Beecher Stowe’s Uncle Tom’s 
Cabin. 
 To tell the story of Josiah Henson, and enslaved laborer who grew up on the Isaac Riley 

plantation.  
 To explore the history of the Riley family as a slave holding family and the history of the 

plantation: its architecture, landscape and crops which drove the economy of slavery; and the 
archaeological evidence that tells us about this past. 

 To examine Henson’s work and living conditions as an enslaved person: the role spirituality in 
his life, responsibilities on the farm, opportunities for travel and independence, punishments 
received while enslaved, and resistance to his enslavement. 

 To retrace Henson’s path to freedom and emancipation.  
o To explore his attempt at self-purchase and manumission, his escape, his role on the 

Underground Railroad, other free Black communities he encountered. 
 To examine Henson’s influence, over time, in literature, history, stereotypes, and myths. 

o Specific examples will be drawn from the work of Harriet Beecher Stowe and slave 
narratives.  

 
Underground Railroad Experience Trail: 
The Underground Railroad Experience Trail hikes commemorate the involvement of Montgomery 
County residents in the Underground Railroad and celebrate the Quaker heritage and traditions of the 
Sandy Spring community. 
 To tell the story of African American resistance to slavery via self-emancipation or escape on 

the Underground Railroad. 
o Stories include those of African Americans—free and enslaved who participated in the 

Underground Railroad in Montgomery County 
o Stories include those of Quakers and their role in the Underground Railroad in 

Montgomery County 
 To tell the story of Sandy Spring residents—black and white, and their experiences on the home 

front in Montgomery County during the Civil War. 
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Oakley Cabin African American Museum & Park: 
Oakley Cabin African American Museum explores the experiences of African Americans upon 
emancipation from slavery following the end of the Civil War. 
 To tell the story of African American experience during the Reconstruction Era. 

o Stories include those of burgeoning free Black communities following the end of the 
Civil War in Montgomery County 

o Stories include those of the 19th-century African American residents of Oakley Cabin; 
exploring their occupations, religious activities and educational opportunities 

 
Historic Sites 
 
 Josiah Henson Park 

11420 Old Georgetown Road, North Bethesda, Maryland 
o Located in the suburban community of Luxmanor, the park consists of 2.43 acres of a 

larger historic Riley plantation. The park is currently undergoing a series of 
archaeological excavations that will provide students opportunities to learn how 
archaeology directly impacts the ongoing research about Reverend Henson and the 
Riley plantation. 

o Montgomery Parks intends to convert the site and historic buildings to a public historic 
park and museum with an interpretive program to honor the man who inspired the 
seminal novel, Uncle Tom’s Cabin. 

 
 Underground Railroad Experience Trail Hikes at Woodlawn Manor Cultural Park 

16501 Norwood Road, Sandy Spring, Maryland 
o To optimize the new interpretive experience for visitors, Montgomery Parks will 

rehabilitate the historic stone barn at Woodlawn Park built in 1832, and convert it into 
the new Woodlawn Stone Barn Visitor Center. The visitor center will focus on themes of 
the Underground Railroad, the Quaker experience in Montgomery County; and, the 
barn building as a feature of the County’s agricultural landscape. The visitor center will 
also provide interpretive spaces for various types of living history demonstrations and 
interpretations. Opening 2016. 

 
 Oakley Cabin African American Museum & Park 

3610 Brookville Road, Olney, Maryland 
o Located on scenic Brookeville Road, a county-designated rustic road, next to the town of 

Brookville 
o The historic 19th century log cabin is nestled within a small park which provides 

opportunities for outdoor living history demonstrations and old-fashioned games for 
students. 
 
 

Although it is impossible to tell every story, we hope that this experience will give your group a sense 
of the richness and diversity of Montgomery County’s history and motivate them to explore the 
county’s past for themselves. 
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Maryland State Curriculum – Social Studies Content Standards 
 
4th grade |Standard 5.0 History 
Topic C. Conflict between Ideas and Institutions 
Indicator 4. Analyze how the institution of slavery impacted individuals and groups in Maryland. 
Objectives: 

a. Compare the lives of slave families and free blacks 
b. Describe the anti-slavery movement in Maryland 
c. Describe the growth of the Underground Railroad 

 
4th grade | Standard 1.0 Political Science 
Topic C.             Protecting rights and maintaining order 
Indicator 1.      Describe rights and responsibilities of being a citizen in Maryland 
Objective: 

Describe responsibilities associated with certain basic rights of citizens, such as 
freedom of speech, religion, and press, and explain why these responsibilities are 
important  

Topic C.            Protecting rights and maintaining order 
Indicator 2.     Explain how Maryland government protects the rights of individuals and groups 
Objectives:        

a. Describe the rule of law and explain how it impacts individuals and groups  
b. Describe the balance between private life and government in providing order and 

protecting rights 
 

4th grade | Standard 4.0 Economics 
Topic A.             Scarcity and economic decision making 
Indicator 1.       Explain that people must make choices because resources are limited relevant to              
                            economic wants for goods and services in Maryland, past and present 
Objective: 

a.  Identify opportunity cost of economic decisions made by individuals, businesses, 
and government 

 
8th grade | Standard 1.0 Political Science 
Topic C.  Protecting Rights and Maintaining Order 
Indicator 2.  Explain how the United States government protected or failed to protect the rights of 

individuals and groups 
Objective:   

Describe methods that were used to deny civil rights to women, African Americans 
and Native Americans 

 
8th grade | Standard 5.0 History 
Topic C. Conflict between Ideas and Institutions 
Indicator 4. Analyze the institution of slavery and its influence on societies in the United States 
Objectives: 
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a. Describe pro-slavery and anti-slavery positions and explain how debates over slavery 
influenced politics and sectionalism 

b. Analyze the experiences of enslaved and free blacks 
c. Compare the relationship of abolitionists to the other reform movements 

 
 
8th grade | Standard 1.0 Political Science 
Topic C.             Protecting rights and maintaining order 
Indicator 2.      Explain how the United States government protected or failed to protect the            
                           rights of individuals and groups 
Objectives: 

a. Describe significance and effects of the Emancipation Proclamation 
b. Describe methods that were used to deny civil rights to women, African 

Americans and Native Americans 
Indicator 3.     Examine the principle of due process 
Objectives: 

a. Identify how due process of law protects individuals 
b. Describe the due process protections in the Bill of Rights and the 14th Amendment 

 
8th grade | Standard 4.0 Economics 
Topic A.            Scarcity and economic decision-making 
Indicator 2.      Analyze how scarcity affected economic choices prior to 1877 
Objective: 

Evaluate socio-economic goals in the North and South after the Civil War 
 

Indicator 4.     Analyze economic activities, economic decisions, and specialization before and   
                         after the Civil War 
Objective: 

Describe the economic opportunities and obstacles faced by different                               
individuals and groups before and after the Civil War 
 
 

__________________________________________________________________________________ 
 
Social Studies Content Standards for Sample Lessons:  
 
 
Lesson Sample A:  A Meeting between Two Oppressed Groups of People (Josiah Henson Park) 
             4th grade | Standard 5.0 History 
             Topic C, Indicator 4, Objective A 
 
             8th grade | Standard 1.0 Political Science 
             Topic C, Indicator 2, Objective B 
 
              8th grade | Standard 5.0 History 
             Topic C, Indicator 4, Objective B 
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Lesson Sample B:  Reason vs. Risk (Underground Railroad Trail) 
4th grade |Standard 5.0 History 
Topic C, Indicator 4, Objectives B 
 
8th grade | Standard 1.0 Political Science 
Topic C, Indicator 4, Objective B 
 
8th grade | Standard 5.0 History 
Topic C, Indicator 4, Objectives A-C 

 
 
Lesson Sample C:  From Slave to Farmer (Oakley Cabin African American Museum) 
             4th grade | Standard 4.0 Economics 
             Topic A, Indicator 1, Objective A 
 
             4th grade | Standard 5.0 History 
             Topic C, Indicator 4, Indicator A 
 
             8th grade | Standard 4.0 Economics 
            Topic A, Indicator 2, Objective C 
            Topic A, Indicator 4, Objective C 
 
            8th grade | Standard 5.0 History 
            Topic B, Indicator 5, Objectives C, D 
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Lesson Samples 
Lesson Sample A:  An Encounter between Two Oppressed Groups of People 
 
Grade Levels:  4-8 
 
Class Time Needed:  Varies depending on how the reading material is presented to students 
 
Content Standards:  Refer to Maryland State Curriculum Standards 
 
Objectives:  Students will compare the conditions of enslaved people and Native Americans to 
understand how economics and demand for land comes at a human cost. 
 
Essential Questions:  

• How do competing interests influence how power is distributed and exercised? 
• Should the majority always rule? 

 
Description of lesson/activity: 

• Students read and/or listen to “Unexpected Help during a Daring Escape” (attached) 
• Students read and/or listen to “In the Words of Chief Joseph” (attached) 
• On board or chart paper, chart the economic and geographic reasons for the oppression of 

African Americans and Native Americans during this era. 
 

Grade 4: 
1.  Students write a journal entry from the viewpoint of one of Henson’s children or a Native 

American child of the Iroquois who helped the Hensons, retelling the events and the reasons 
why their family is being oppressed by the government and laws of that time period. 

2. Using the attached Picture Dictionary of Native American symbols, students retell the meeting 
and visit using the symbols.  They may create new symbols and add them to the “Picture 
Dictionary Page.”  Students share and translate each other’s pictograms.  

 

       Grade 8: 
1. Students read the two passages individually, in pairs or small groups. 
2. Students write a dialog between Rev. Henson and the Iroquois Chief, comparing and 

contrasting their circumstances and explaining to each other the reasons for their oppression. 
3. Students may work in pairs, with each student writing dialog for one of the characters. 

 
Assessment: 
Grade 4:  Journal of oppressed child and the retelling of text in Native American symbols. 
Grade 8:  Scripts of dialogues between Reverend Josiah Henson and Indian leader, Chief Joseph of the  
Nez Percé. 
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Lesson Sample A:  An Encounter between Two Oppressed Groups of People 
    

“Unexpected Help during a Daring Escape” 
 
In September 1830, Reverend Josiah Henson, his wife Charlotte, and their four children, begin their journey to 
Canada to freedom.  They leave under cover of darkness and six weeks later arrive in Canada.  Five weeks into 
the journey, they find themselves in a wilderness with no food and as Henson writes:  

“For the first time I was ready to abandon myself to despair.  Starvation in the wilderness was the doom 
that stared me and mine in the face.”   

 
Suddenly they see some people in the distance.  

 “The advance of a few paces showed me they were Indians, with packs on their shoulders, and they 
were so near that if they were hostile it would be useless to try to escape. We had not gone far, and I 
suppose it was about three. So I walked along boldly, till we came close upon them. They were bent 
down with their burdens, and had not raised their eyes till now; and when they did so, and saw me 
coming towards them, they looked at me in a frightened sort of way for a moment, and then, setting up 
a peculiar howl, turned round, and ran as fast as they could. There were three or four of them, and what 
they were afraid of I could not imagine, unless they supposed I was the devil, whom they had perhaps 
heard of as black. But even then one would have thought my wife and children might have reassured 
them. However, there was no doubt they were well frightened, and we heard their wild and prolonged 
howl, as they ran, for a mile or more. 
 
    My wife was alarmed too, and thought they were merely running back to collect more of a party, and 
then to come and murder us, and she wanted to turn back. I told her they were numerous enough to do 
that, if they wanted to, without help; and that as for turning back, I had had quite too much of the road 
behind us, and that it would be a ridiculous thing that both parties should run away. If they were 
disposed to run, I would follow. 
 
      We did follow on, and soon the noise was stopped; and, as we advanced, we could discover Indians 
peeping at us from behind the trees, and dodging out of our sight, if they thought we were looking at 
them. Presently we came upon their wigwams, and saw a fine looking, stately Indian, with his arms 
folded, waiting for us to approach. He was apparently the chief, and, saluting us civilly, he soon 
discovered that we were human beings, and spoke to his young men, who were scattered about, and 
made them come in, and give up their foolish fears. And now curiosity seemed to prevail. Each one 
wanted to touch the children, who were shy as partridges, with their long life in the woods; and as they 
shrunk away, and uttered a little cry of alarm, the Indian would jump back too, as if he thought they 
would bite him. However, a little while sufficed to make them understand what we were, and whither we 
were going, and what we needed; and as little, to set them about supplying our wants, feeding us 
bountifully, and giving us a comfortable wigwam for our night's rest. 
 
    The next day we resumed our march, and found, from the Indians, that we were only about twenty-
five miles from the lake. They sent some of their young men to point out the place where we were to turn 
off, and parted from us with as much kindness as possible.” 

 
 
 
Source: The Life of Josiah Henson, Formerly a Slave, Now an Inhabitant of Canada, as Narrated by Himself; 
published in 1849. http://docsouth.unc.edu/neh/henson49/henson49.html  
 

http://docsouth.unc.edu/neh/henson49/henson49.html
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Lesson Sample A:  An Encounter between Two Oppressed Groups of People 
 
 
In 1830, President Andrew Jackson and the U.S. Congress passed the Indian Removal Act, which stated 
that all Native Americans who lived east of the Mississippi River must relocate to lands west of the 
Mississippi River.   The following passage is from a speech given in Washington, D.C. by Chief Joseph of 
the Nez Percé in 1879. 
                  

In the Words of Chief Joseph 
 

“If the white man wants to live in peace with the Indian he can live in peace. There need be no 
trouble. Treat all men alike. Give them the same laws. Give them all an even chance to live and 
grow. All men were made by the same Great Spirit Chief. They are all brothers. The earth is the 
mother of all people, and all people should have equal rights upon it. You might as well expect 
all rivers to run backward as that any man who was born a free man should be contented 
penned up and denied liberty to go where he pleases. If you tie a horse to a stake, do you expect 
he will grow fat? If you pen an Indian up on a small spot of earth and compel him to stay there, 
he will not be contented nor will he grow and prosper. I have asked some of the Great White 
Chiefs where they get their authority to say to the Indian that he shall stay in one place, while he 
sees white men going where they please. They cannot tell me.  I only ask of the Government to 
be treated as all other men are treated. We only ask an even chance to live as other men live. 
We ask to be recognized as men. We ask that the same law shall work alike on all men. If an 
Indian breaks the law, punish him by the law. If a white man breaks the law, punish him also. 
 
Let me be a free man, free to travel, free to stop, free to work, free to trade where I choose, free 
to choose my own teachers, free to follow the religion of my fathers, free to talk, think and act 
for myself – and I will obey every law or submit to the penalty.” 

 
 
 
Source: “The West: Chief Joseph Speaks Selected Statements and Speeches by the Nez Percé Chief.” PBS 
Documentary, 1996. http://www.pbs.org/weta/thewest/resources/archives/six/jospeak.htm 
 
 
   
  

http://www.pbs.org/weta/thewest/resources/archives/six/jospeak.htm
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Lesson Sample A:  An Encounter between Two Oppressed Groups of People 
 

 
 

 
Source: “Canku Ota (“Many Paths”), An Online Newsletter Celebrating North America” 
http://www.turtletrack.org/ColoringBook/pictograph_2.jpg 
 
  

http://www.turtletrack.org/ColoringBook/pictograph_2.jpg
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Lesson Sample B:  Reason vs. Risk 
 
Grade Levels: 4-8 
 
Class Time Needed: One class session 
 
Content Standards: Refer to Maryland State Curriculum Standards  
 
Objectives: 
Introduce students to the Underground Railroad and the condition of enslaved people in North 
America from the colonial period to the Thirteenth Amendment (17th - 19th centuries). 
 
Essential Questions: 

• Why do people move? 
• How does where I live influence how I live? 

 
Description of lesson/activity: 

1. Students are to individually complete the worksheet that raises the question of Reason vs. Risk 
for running away. 

2. As a class, discuss why or why not someone might choose to seek freedom. 
 

Materials: 
 Reason vs. Risk Worksheet (attached) 

 
Assessment: 
Formal:  “Reason vs. Risk” Worksheet 
Informal:  Observation of discussion 
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Name____________________________ 
 

Reason vs. Risks 
 
An enslaved person faced many mixed emotions about escaping. Think about what things would be 
gained from running away and list them in the “Reasons to Leave” column. Then think about all of the 
risks involved in running away and list them under “Risks.” After listing these discuss with your class 
whether you would leave or stay. 
 

Reasons to Leave Risks 
  

  

  

  

  

  

  

 
My choice is: 
_________________________________________________________________________________ 
 
_________________________________________________________________________________ 

_________________________________________________________________________________ 

_________________________________________________________________________________  
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Lesson Sample C:  From Slave to Farmer 
 
Grades:  4-8 
 
Class Time Needed:  45 minutes 
 
Content Standards:  Refer to Maryland State Curriculum Standards 
 
Objectives: 
After reading primary documents, students will compare conditions of an enslaved person and a 
sharecropper and analyze what improvements there were in being a free person following the Civil 
War. 
 
Essential Questions: 

• How did the Reconstruction Era change land ownership and use? 
• How did Reconstruction change life for African Americans? 

 
Description of Lesson/Activity: 

1. In groups or individually, students read and/or listen to historical background and primary 
source of “A Sharecropper’s Story” (attached). 

2. Students read “Sharecropping Contract: 1865” (attached). 
3. Students complete “From Slave to Farmer” worksheet (attached). 
4. Share and discuss students’ responses on worksheet. 

 
Materials: 

• “From Slave to Farmer” Worksheet (attached) 
• “From Slave to Farmer” Answer Key (attached) 

  
Assessment:  From responses on worksheet and in class discussion, student can differentiate between 
enslaved workers, sharecroppers and tenant farmers. 
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Lesson Sample C:  From Slave to Farmer 
 
Historical Background 
After the Civil War, thousands of former slaves and white farmers forced off their land by the bad 
economy lacked the money to purchase the farmland, seeds, livestock, and equipment they needed to 
begin farming. Former planters were so deeply in debt that they could not hire workers. They needed 
workers who would not have to be paid until they harvested a crop — usually one of the two labor-
intensive cash crops that still promised to make money: cotton or tobacco. Many of these landowners 
divided their lands into smaller plots and turned to a tenant system. Many African Americans and 
whites lacked the money to buy farmland and farm supplies, so they became tenant farmers and 
sharecroppers.  
 
Tenant farmers usually paid the landowner rent for farmland and a house. They owned the crops they 
planted and made their own decisions about them. After harvesting the crop, the tenant sold it and 
received income from it. From that income, he paid the landowner the amount of rent owed.  Tenant 
farming enabled farm laborers to rent ground from landowners for a percentage of crops (called crop 
rent) or cash payments (called cash rent). Terms of contracts varied and were dependent on whether 
the laborer owned any equipment or purchased their own seed and supplies. Crop rent contracts 
generally required that one-fourth to one-third of the crop be paid to the landlord. 
 
Sharecroppers, at the lowest rung of tenant farming, lacked equipment and capital, which had to be 
provided by landlords. Thus, they received a smaller percentage of crops, typically 50 percent. 
Sharecroppers seldom owned anything. Instead, they borrowed practically everything — not only the 
land and a house but also supplies, draft animals, tools, equipment, and seeds. The sharecropper 
contributed theirs, and their family’s labor. Sharecroppers had no control over which crops were 
planted or how they were sold. After harvesting the crop, the landowner sold it and applied its income 
toward settling the sharecropper’s account. Most tenant farmers and sharecroppers bought everything 
they needed on credit from local merchants, hoping to make enough money at harvest time to pay 
their debts.  
 
By 1890, one in three white farmers and three of four black farmers were either tenants or 
sharecroppers. 
 

A Sharecropper’s Story 
 

Rev. James Diggs:  We sharecropped, and we lived on the white man's farm, and we lived in his 
house. So whatever we grew we had to give him half. When we grew our tobacco and sold the 
tobacco, he would get half of whatever price we got for the tobacco, because we lived on his 
farm. And the animal belonged to him. The horse was his horse.  We start working on the farm 
when we were just seven, eight years old.  But every white man had so many acres of land, and 
then he had the black people who was tenants, they called them 'tenants,' and they would live 
in his house. He would build a little shack for us, and then we would live in his house. So we had 
to take care of his--. Grow our crops and things off his lands and give him, like I said, half of 
whatever we made. And the little house we were living in had a kitchen, and one bedroom, one 
small bedroom, and then another small bedroom upstairs. No electricity, no running water, no 
plumbing or anything. And we had lamps. We did our homework by lamps, we lit our house by 
lamps. Went outside. 'Half-moon toilets' we used to call them. Outside. And sometimes I 

http://www.learnnc.org/lp/editions/nchist-newsouth/glossary#draft-animal
http://www.learnnc.org/lp/editions/nchist-newsouth/glossary#merchant
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wonder how we made it. It would be so cold in the house in the wintertime.  We had a lot of 
boys. My brother, my cousin, and I, we all used to sleep in the bed together. Five boys in one 
bed. Three up top, two down in the bottom. It'd be so cold in the house Grandma used to make 
these heavy quilts, put them on the bed so we could keep warm.  Sometimeswhen it snowed--. 
There was so many cracks in the house. And sometimes when it snowed and the wind was 
blowing it would blow the snow right through the cracks on the bed that you were sleeping in. 
We used to get up in the morning, and come down the stairs, and make the fire in the stove. 
And sometimes it would be so cold. We had a water bucket with a dipper in it, and the dipper 
would be frozen right in the bucket. The bucket would be nothing but solid bucket of ice. It 
would be just that cold in the house. And we used to make the fire, get the fire going, go on in 
there and then get warm. A lot of the boys, especially the boys, in springtime, didn't go to 
school, because they was busy working on the farm.     Rev. James Diggs, b. 1934—, Calvert 
County, MD     
 

Source:  St. Mary’s College of Maryland, Southern Maryland Folklife Project; 
http://smcm.cdmhost.com/cdm/singleitem/collection/p4105coll5/id/303/rec/1 

 
 

Sharecropping Contract:  Sumter County, AL – July 15th, 1865 
 

An agreement entered into between Mrs. Emily Thetford and the Freedmen and women on her 
plantation ______(?). That the said Mrs. Thetford promises on her part to pay unto the said negros 
[sic] one tenth of the entire crop that is now growing on the plantation, also to cloath [sic], feed and 
pay the Dr. bills., also to furnish them houses to live in. The said servants bind themselves to remain 
and work on the plantation until the 1st of January, 1866, to attend closely to their business and to 
observe the same rules and regulations that they have hitherto done, also not to leave the plantation 
without a written consent. Neither are any other negros [sic] to come on the plantation without my 
consent.  
  
In witness whereof Mrs. Thetford signs her name. 
  
E.D Thetford                                                             Names and marks of the negros, 
 

Jack  X 
King  X 
Ann   X 
Aaron X 
Allen X 
Spencer X 

Witnesses 
_____? Mitchell 
James B. Lee 
 

 
(Source: Alabama Department of Archives & History, “Alabama History Education Initiative Lesson Plans” 
http://www.archives.alabama.gov/ahei/)   

http://smcm.cdmhost.com/cdm/singleitem/collection/p4105coll5/id/303/rec/1
http://www.archives.alabama.gov/ahei/
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Lesson Sample C:  From Slave to Farmer 
                                                                                                  Name_________________________ 

                                      
“From Slave to Farmer” Worksheet 

 
Directions:  Read each statement below.  If you think the statement is a fact about the 
life of an enslaved person, place an X in the Slave column.  If you think the statement is 
a fact about the life of a sharecropper, place an X in the Sharecropper column. If you 
think the statement is a fact about the life of a tenant farmer, place an X in the Tenant 
Farmer column.  If you think the statement can apply to more than one, mark an X in 
each column. 
 
 
Statement                                     Slave  Share- 

cropper 
Tenant 
Farmer 

The worker lives in a house provided by the landowner.     
The worker owns the land he is farming.    
 The worker and his family can live together and not be separated.    
 Worker’s children work in the fields.     
 Worker’s children can go to school.    
 The landowner tells the worker which work to do.    
 The worker receives a portion of the profits of the harvest.    
 The landowner owns the animals and tools used by the worker.    
 The worker is free to travel.    
 The worker signs a contract with the landowner.    

   
Explain in your own words how the systems of sharecropping and tenant farming benefited both 
emancipated African Americans and landowners after the Civil War. 
________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 
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Lesson Sample C:  From Slave to Farmer 
 

                                                                                                                     
                          “From Slave to Farmer” Worksheet (Answer Key) 
 
Directions:  Read each statement below.  If you think the statement is a fact about the life of an 
enslaved person, place an X in the Slave column.  If you think the statement is a fact about the life of a 
sharecropper, place an X in the Sharecropper column. If you think the statement is a fact about the life 
of a tenant farmer, place an X in the Tenant Farmer column.  If you think the statement can apply to 
more than one, mark an X in each column. 
 
Statement                                     Slave  Share 

cropper 
Tenant 
Farmer 

The worker lives in a house provided by the landowner.   X  X  X 
The worker owns the land he is farming.    
 The worker and his family can live together and not be 
separated. 

  X  X 

 Worker’s children work in the fields.   X  X  X 
 Worker’s children can go to school.   X  X 
 The landowner tells the worker which work to do.  X  X  
 The worker receives a portion of the profits of the 
harvest. 

  X  X 

 The landowner owns the animals and tools used by the 
worker. 

X X  X 

 The worker is free to travel.    X 
 The worker signs a contract with the landowner.   X  X 

 
Explain in your own words how the systems of sharecropping and tenant farming 
benefited both emancipated African Americans and landowners after the Civil War. 
 

The systems of sharecropping and tenant farming benefited both emancipated African 
Americans and landowners after the Civil War.  The landowners, no longer having access to 
free labor, needed a work force to farm their crops.  Many landowners did not have money 
after the Civil War to pay wages.  Many emancipated African Americans did not have 
anywhere to go or a way to earn a living.  Sharecroppers were given land, housing and tools 
to grow crops and received a portion of those crops in return for their labor.  Tenant farmers 
rented the land and house from the landowner but sold the crops grown and paid the 
landowner in cash.   
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Sample Reading Lists 
 
Grade 4 - 6: 
 Carbone, Elisa Lynn. Stealing Freedom. Knopf, 1998 

 
 Clark, Goff Margaret.  Freedom Crossing.  Scholastic Paperbacks, 1991. 

 
 Collier, Christopher.  Jump Ship to Freedom (Arabus Family Saga).  Yearling, 1987.  

 
 Curtis, Christopher Paul.  Elijah of Buxton.  Scholastic Paperbacks, 2009. 

 
 Feeling, Tom.  The Middle Passage: White Ships / Black Cargo.  Dial Publishers, 1995. 

 
 Fleishman, Paul.  Bull Run.  HarperCollins, 1995.  

 
 Houston, Gloria.  Bright Freedom’s Song: A Story of the Underground Railroad.  Silver Whistle, 

1998. 
 
 King, Wilma. Children of the Emancipation (Picture the American Past). Carolrhoda Books. 2000. 

 
 Levine, Ellen. If You…Traveled on the Underground Railroad.  Scholastic, Inc. 1993. 

 
 Nelson, Kadir. HEART AND SOUL: The Story of America and African Americans.  Carolrhoda 

Books, Inc., 2011. 
 
 Nelson, Vaunda Micheaux.  Almost to Freedom.  Carolrhoda Books, Inc., 2003. 

 
 Petry, Ann.  Harriet Tubman: Conductor on the Underground Railroad.  Amistad Publishing, 

1995.   
 
Grade 7 - 8: 
 Arato, Rona.  Working for Freedom: The Story of Josiah Henson.  Napoleon & Co., 2009. 

 
 Ayres, Katherine.  North by Night: A Story of the Underground Railroad.  Yearling, 2000.   

 
 Erikson, Paul.  Daily Life on a Southern Plantation-1853. Lodestar Books. 

 
 Greene, Meg. Into the Land of Freedom: African Americans in Reconstruction. Lerner Publishing 

Group, 2004. 
 

 Horton, James Oliver, and Lois E. Horton.  Slavery and the Making of America.  Oxford 
University Press, 2006. 

 
 Katz, William Loren.  Breaking the Chains: African American Slave Resistance.  Sagebrush Bound, 

1999. 
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 McKissack, Fredrick & Patricia. Days of Jubilee: The End of Slavery in the United States. 

Scholastic Press. 2003. 
 

 Reed, Stephanie.  Across the Wade.  Kregel Publications, 2004.  
 
 Yetman, Norman R.  Voices from Slavery: 100 Authentic Slave Narratives.  Dover Publications, 

1999. 
 
Young Adults: 
 Fradin, Dennis Brindell.   Bound for the North Star: True Stories of Fugitive Slaves.   Houghton 

Mifflin Co., 2000. 
 

 Henson, Josiah.   Autobiography of Josiah Henson: An Inspiration for Harriet Beecher Stowe’s 
Uncle Tom (Reprint of 1881 edition) Dover, 2003. 

 
 Kallen, Stuart A.  Life on the Underground Railroad (The Way People Live).  Lucent Books, 2000. 

 
 Kay, Alan N.   Send 'Em South (Young Heroes of History) White Mane Publishers, 2001. 

 
 Schraff, Anne E.  Harriet Tubman: Moses of the Underground Railroad (African Americans 

Biographies) Enslow Publishers, Inc., 2001. 
 
Stowe, Harriet Beecher.   Uncle Tom's Cabin.  Houghton Mifflin Co., 1952. 

 
Adults: 
 Autobiography of Josiah Henson: An Inspiration for Harriet Beecher Stowe's Uncle Tom. Josiah 

Henson. (Reprint of 1881 edition).  Dover, 2003 
 

 Bound for Canaan: The Underground Railroad and the War for the Soul of America. Fergus 
M. Bordewich.  HarperCollins, 2005  

 
 Escape on the Pearl: The Heroic Bid for Freedom on the Underground Railroad. Mary Kay Ricks. 

HarperCollins, 2007 
 
 Narrative of the Life of Frederick Douglass, An American Slave, Written by Himself. Frederick 

Douglass (Reprint of 1845 edition)  
 
 Runaway Slaves: Rebels on the Plantation. John Hope Franklin & Loren Schweninger.  Oxford 

University Press, 1999 
 

 Slavery and Freedom on the Middle Ground: Maryland during the Nineteenth Century. Barbara 
Jeanne Fields.  Yale University Press, 1985 

 
 The Underground Railroad: Authentic Narratives and First-Hand Accounts. William Still (Reprint 

of 1872 edition).  Plexus Publishing, 2005 
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Websites: 
 Africans in America. PBS.  

http://www.pbs.org/wgbh/aia/home.html 
 
 National Underground Railroad Network to Freedom. National Park Service.  

www.nps.gov/subjects/ugrr 
 

 Pathways to Freedom: Maryland & the Underground Railroad. Maryland Public Television. 
www.pathways.thinkport.org 
 

 Slavery and Freedom in American History & Memory. Gilder Lehrman Center for the Study of 
Slavery, Resistance, and Abolition.  
www.yale.edu/glc/aces 

 
 The Study of the Legacy of Slavery in Maryland. Maryland State Archives.  

www.mdslavery.net 
 
 
Especially for Educators: 
 Prologue to Teaching the Emancipation Proclamation. Center for History and News Media. 

http://teachinghistory.org/best-practices/teaching-in-action/21706 
 

 Teacher’s Study Guide for Stealing Freedom (for more classroom activities) 
www.elisacarbone.com/educators/StealingFreedomStudyGuide.html 

 
 The Underground Railroad – Escape to Freedom. Scholastic. 

http://teacher.scholastic.com/activities/bhistory/underground_railroad/index.htm 
 

http://www.pbs.org/wgbh/aia/home.html
http://www.nps.gov/subjects/ugrr
http://www.pathways.thinkport.org/
http://www.yale.edu/glc/aces
http://www.mdslavery.net/
http://teachinghistory.org/best-practices/teaching-in-action/21706
http://www.elisacarbone.com/educators/StealingFreedomStudyGuide.html
http://teacher.scholastic.com/activities/bhistory/underground_railroad/index.htm
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Planning Your Visit 
We offer guided hikes and tours weekdays year-round, weather permitting. Due to winter weather 
conditions, bookings for our outdoor hikes and tours begin in late March and end in late November. 
Tours/hikes may last from 1 to 2.5 hours and are appropriately designed for children in grades 4 and 
up, as well as adults of all ages. 
 
Request a Tour Date 
Booking a tour or hike is easy. Visit www.HistoryintheParks.org and click on the “Group Tours” button. This takes 
you to an online form to complete. This form allows you to select (2) choices of dates for your tour or hike. To 
ensure availability of the time/location you are interested in, we recommend scheduling your trip at least 4 to 6 
weeks in advance. However, reservations may be accepted up to 2 weeks prior to your requested visitation date. 
Tours are available Monday through Friday.  
 
School group coordinators will receive a Teachers Resource Guide upon completion of their group reservation. 
The Resource Guides include curriculum-based pre- and post-visit activities for each of the three historic sites. 
 

Tour Booking Options: 
 Complete an online tour request at www.HistoryInTheParks.org    
 Email requests to the Program Manager at  HistoryTours@MontgomeryParks.org 
 Call the Program Manager at 301-650-4373 

 
Tour Confirmation:  
After your group reservation has been booked, you will receive a tour confirmation packet (via email or 
postal mail) that includes: a Teachers Resource Guide (for educators), driving directions, parking and 
other pertinent information. 
 

Group Size 
Each group must consist of at least 10 people. The maximum group size varies per site. If your group size 
exceeds 70 people, please contact the Program Manager directly to book your reservation. 

 
Chaperones 
One chaperone is required for every 10 students participating in a school tour. Chaperones must remain with 
their group throughout the visit and are responsible for managing all members of their group. 

 
Group Rates 
Students - $5 | Adults - $7 | Seniors - $5 
One complimentary chaperone admission is allowed for every 10 students.  
 
Payment 
We accept checks or money orders (made payable to: M-NCPPC, Montgomery Parks), Visa and MasterCard. 
 
Special Accommodations/Assistance 
Contact our Program Manger directly to arrange for special accommodations for your group. 
 
Lunches 
Groups may either bring packed lunches or dine at a nearby restaurant. 
 Woodlawn Manor Cultural Park (the site for the Underground Railroad Experience Trail hikes) can 

accommodate groups sizes of 40-50 people at outdoor picnic tables. 
 Oakley Cabin African American Museum & Park can accommodate group sizes of 20 or less at outdoor 

picnic tables. (Advance arrangements can be made to accommodate larger groups onsite.) 
 Josiah Henson Park cannot accommodate groups for lunch on site, but several restaurants are located 

within .5 mile from the park on Rockville Pike or Old Georgetown Road.  

http://www.historyintheparks.org/
http://www.historyintheparks.org/
mailto:HistoryTours@MontgomeryParks.org
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Coming soon! New Education Programs 
Josiah Henson Park Archaeology Fieldtrip 
(Fall 2015) 
 
This fieldtrip to the Henson Park allows students to discover what life was like for both the enslaved 
and the slave owner on a typical plantation in Montgomery County in the early 1800s through the lens 
of the archaeologist. Montgomery Parks’ archaeologists are currently excavating areas of the park, 
providing students an opportunity to interact with them in the field. Under the supervision of Park’s 
archaeology staff, students will participate in hands-on activities that demonstrate the role of 
archaeologists at historical sites and how the artifacts they excavate aid in the interpretation of the 
site. 
 

Activity Stations: 
  “The Architecture of the Riley/Bolten House” 
 “Discovering Soil Types” 
 “Mapping an Excavation Unit – Plan View” 
 “Mending Pottery” (Vesselization)  
 “Archaeology-Site-in-a-Can” 

 
During the 2-hour program students explore the historic Riley/Bolten House and learn about Rev. 
Henson’s life as an enslaved person on the Riley farm, and his subsequent journey to Canada where he 
established a refuge for other fugitives pursuing freedom in Canada.   
 

After the house tour, they are divided into (4) groups where they will learn through archaeological 
activities how artifacts support the historic interpretation of the house and grounds.  Each student 
receives an Activity Booklet to record their findings at each station. One station is located in the 
historic 1850s log kitchen, where an open archaeological site is in view.  Here students select an 
artifact on display and describe its appearance and purpose.  At another station, students discover how 
soil color and texture affect an archaeologist’s excavation work.  Pottery mending is another station 
where students identify shards of pottery and put them together, much like a jigsaw puzzle.  Students 
experience field and lab work via the “Archaeology-Site-in-a-Can” activity.   
 

Along with the other activities, elementary students can engage in a marble-making activity, while 
secondary grade students will use STEM skills and map an excavation unit for its archaeological 
features. 
 
Program Time: 
2 hours 
Program Costs:* 
$5/student |  $7/adult  
 
*Through generous donations to the Montgomery Parks Foundation, Title 1 schools within Montgomery County 
and the District of Columbia will receive free admission and transportation for this program for the 2015-16 and 
2016-17 school years. 
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“History-In-A-Box” Learning Kits 
(Fall 2015) 
 
Montgomery Parks continues its efforts to enhance the learning experience for elementary and middle 
school students that visit Parks’ historic sites. We are also aware that there are many schools and 
homeschool groups that are unable to visit Park historic sites and we are developing an outreach 
program to deliver educational resources to the classroom via new History-In-a-Box learning kits. 
These multidisciplinary and experiential learning tools will provide educators with background 
materials about Park historic sites, reproduction artifacts to engage students, lessons and activities 
that tie Montgomery County history with social studies, language arts, science, math and visual arts 
curricula. 
 
Coming this fall is the new “Meeting Josiah Henson” History-In-A-Box learning kit. This kit includes 
hands-on activities with reproduction artifacts and lesson plans relating Rev. Henson’s life, 
enslavement in Maryland, the Underground Railroad experience and his life as a freedman in Canada.  
 
Program Fee:* 
$25/3-week rental; shipping included. 
 
*Through generous donations to the Montgomery Parks Foundation, the regular $25 program fee and 
shipping costs have been waived for the 2015-16 and 2016-17 school years. 
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Contact Us 
 
For more information about our Educational Programs, contact 
 

Lisa MacLeman, Program Manager 
M-NCPPC Montgomery Parks 
9500 Brunett Avenue 
Silver Spring, MD 20901 
Phone: 301-650-4373  |  Fax: 301-650-4379 
Email: Lisa.MacLeman@MontgomeryParks.org  

 
 
 
To request a guided tour or hike, contact 
 

Email: HistoryTours@MontgomeryParks.org 
 
 
 
Visit us online at 
www.HistoryInTheParks.org  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

mailto:Lisa.MacLeman@MontgomeryParks.org
mailto:HistoryTours@MontgomeryParks.org
http://www.historyintheparks.org/


26 | P a g e  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Montgomery Parks | Educational Program Overview for Teachers 
 
 

Prepared by M-NCPPC Montgomery Parks 
Cultural Resources Stewardship Section 

April 2015 
 
 
 


	Welcome to Montgomery Parks Historic Sites!
	Maryland State Curriculum – Social Studies Content Standards
	Social Studies Content Standards for Sample Lessons:

	Lesson Samples
	Lesson Sample A:  An Encounter between Two Oppressed Groups of People
	Lesson Sample A:  An Encounter between Two Oppressed Groups of People
	Lesson Sample A:  An Encounter between Two Oppressed Groups of People
	Lesson Sample A:  An Encounter between Two Oppressed Groups of People

	Lesson Sample B:  Reason vs. Risk
	Reason vs. Risks

	Lesson Sample C:  From Slave to Farmer
	Lesson Sample C:  From Slave to Farmer
	Lesson Sample C:  From Slave to Farmer
	Lesson Sample C:  From Slave to Farmer


	Sample Reading Lists
	Planning Your Visit
	Coming soon! New Education Programs
	Josiah Henson Park Archaeology Fieldtrip
	“History-In-A-Box” Learning Kits

	Contact Us

